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Service Speaks demonstrates 
the multitude of ways 
DePaul students work with 
community partners to 
advance social justice causes 
in Chicago communities.
Each academic year over 200 
courses and programs send 
students into the community 
to lift up the assets of 
our community partners 
through community- 
based service learning 
and project-based classes, 
community internships and 
community-based research. 
These connections result 
in mutually beneficial 
outcomes for the community 
organization and provide 
transformational experiences 
for our students. See 
gathered inside this year’s 
dynamic and moving stories 
of service from our students, 




Maternity BVM Catholic 
School
I’ve been a volunteer and tutor at my 
service site, Maternity BVM Catholic 
School (BVM) in Humboldt Park, for the 
last three years. Service learning projects 
at my site include working in a 4th grade 
classroom as a resource tutor and acting 
as a classroom assistant.
At BVM, I worked I -on-1 with students, 
administering assessments and preparing 
adaptive materials. Working with the 
same cohort of students over the past 
three years has allowed me to develop 
close relationships with each student, 
giving me a deeper understanding of 
their learning preferences, strengths, and 
weaknesses.
My site supervisor was informative and 
insightful when I began creating student 
resources. Most students qualifying as 
English-Language Learners (ELL), so it 
was important to consult my site
supervisor guide to figure out how to 
best educate and service the students.
Going into my site my freshman year,
I was surprised to see the tight knit 
relationship between Maternity BVM 
and the community of Humboldt Park. In 
my personal educational experience, my 
schools did not have a close relationship 
with their community.Volunteering at 
Maternity BVM has allowed me to gain 
insight of a diverse and community 
inclusive model of education.
As I finish my junior year with the 
special education program, I feel it 
is wonderful to continuously gain 
experience within the classroom. By 
being a part of Maternity BVM and the 
educational journey of the students, I 
have become part of the community 
myself. Coming into college, I would 
have never expected to receive such a 
welcoming and beautiful family, and I will 
be forever thankful for their teachings.
When I leave Maternity BVM next fall,
I hope to have positively influenced the 
learning of students I’ve worked with. As 
they enter their 5th grade year, I hope I 
have instilled confidence and knowledge 
of self-worth.The students I have had 
the honor to work with have taught 
me more than I could have ever taught 
them, however. The legacy I hope to 
leave with Maternity BVM lies within the 
students drive and incessant desire for 
further knowledge.
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SR. MARIA LUZ 
RIVERA
Jugan Terrace
My role at the senior living apartments 
is unique; I am both the community- 
based service learning (CbSL) partner 
representative and a student assigned 
here.With guidance from the School 
of Nursing faculty, a few students in my 
cohort and I began our CbSL experience 
with a community assessment, 
diagnoses and planning. Our main task 
involves constant reassessing, as well as 
implementation and evaluation.
Dr. Karen Larimer, Courtney
Sensenbrenner and Dr. Elizabeth Florez 
have been more than supervisors to me. 
They strengthened the formation and 
development of our program with astute 
input and encouragement.
The residents at Jugan Terrace 
participate in most events organized by
our team but we are often reminded 
of the need to involve them in every 
step of the planning process in order 
to increase their participation. Rather 
than doing for them, we witness the 
effectiveness of an asset-based approach 
to service; drawing from the many rich 
life experiences and interests of this very 
diverse population.
I came in with an idea for a service 
learning project at Jugan Terrace, but 
quickly learned to begin without a 
preconceived program and draw from 
the words and aspirations of the person 
I seek to assist.
The first six cohorts of graduate nursing 
students at Jugan Terrace have shown 
dedication, innovation and patient 
endurance with our CbSL assignment. 
Together we hope to leave enough 
structure to assure that the residents’ 
personal and communal goals are always 
the basis for our projects with them. At 
the same time, we hope to pass on this 
work to new cohorts who will maintain 
a dynamic program of assisting residents
in realizing their goals.
CSL 454: The 
Cara Program
Rebecca Michel,
Assistant Professor in the 
Counseling Program, PhD
Over three weeks, I assisted DePaul 
Counseling students in presenting five 
90-minute workshops to approximately 200 
individuals at Cara, a non-profit agency that 
provides career training and support for 
individuals experiencing homelessness.The 
attendees were motivated to learn from 
DePaul graduate students and during the 
workshops, attendees gained greater self- 
awareness about their values and strengths, 
as well as practical strategies to help them 
in their job search process.We provided 
Cara with the PowerPoint presentations, 
speaker notes and handouts so they’d have 
the materials to deliver these workshops 
in the future. In the end, we were excited 
that the participants and Cara staff all gave 
extremely positive feedback about the 
workshops.
One student said, “The whole process of 
developing a presentation was something 
I was accustomed to doing for classes, so 
the impact of this project didn’t resonate 
with me until we were actually presenting 
at Cara. I realized this was no longer simply 
a presentation to our professor for a grade, 
but we were imparting actual knowledge 
that people could benefit from and use
to improve themselves and the current 
challenges they are facing.”
Two objectives of the Career Counseling 
(CSL 454) course are to demonstrate the 
connection between work, mental health 
and relationships and to use culturally and 
developmentally appropriate techniques to 
facilitate career development.
Counseling students conducted a needs 
assessment and worked in teams to develop 
and implement 90-minute workshops for 
Cara to address their career-related needs. 
The workshop series included workshops 
such as “How to Tell Your Career Story” 
and “Identifying & Marketing Your 
Strengths”.
Through the class and delivering the 
workshops the students conducted a 
needs assessment and used the results to 
develop a workshop to meet the needs of 
individuals experiencing homelessness.The 
students worked in strengths-based teams 
by discussing, acknowledging and supporting 
each team member’s ways of working, 
processing and contributing to the team 
based on their strengths.
ALEX LLOYD
Henderson Academy
As a site coordinator at Henderson 
Academy in West Englewood for the past 
three years, one of my main responsibilities 
at was assisting with reading interventions 
in the kindergarten classroom. Many of the 
students at Henderson have no prior school 
experience and come into kindergarten 
unable to write their name or identify 
letters and sounds.The kindergarten 
teacher and I have been a dynamic team in 
creating interventions to bring Henderson 
kindergarten students up to the appropriate 
developmental level and grade-level. In 
addition, I held a six-week parent workshop 
that outlined the 90-minute reading block 
for primary grade students and helped 
parents develop reading interventions that 
they can use with their children at home. 
The experience in planning, developing 
curriculum and facilitating workshops 
for parents has been one of my greatest 
takeaways in my position as site coordinator.
I came to DePaul University knowing that I 
wanted to pursue urban education. During 
my three years at Henderson, I uncovered 
that Henderson has educated generations 
of families, many of whom feel strongly 
that their children and grandchildren 
graduate from Henderson. I’ve witnessed
the Henderson community grieve the loss 
of two students and stand strong through 
prayer when students have been injured due 
to gun violence. Each time a student passed 
or was injured, the Henderson community 
rallied together to grieve, process and 
reach out to families and young people to 
advocate for change in the West Englewood 
community.The resilience of the students 
and the Henderson community has been 
most profound for me to witness.
My service at Henderson reconfirmed 
my passion for urban education and my 
desire to work as a school counselor in 
a school on the south or west sides of 
Chicago. My work at Henderson and in my 
school counseling internship at Lawndale 
Community Academy has not been easy, 
but it has challenged me to examine the 
systemic oppressions that contribute to 
the lives of students in these communities.
I have been able to question my own 
privilege and how I enter spaces that face 
the repercussions of systemic oppression. 
Working in Englewood has challenged my 
thinking, pushed me to advocate on behalf 
of my students and demonstrated that 





My project is at A Just Harvest, a 
community kitchen that’s been open 
every day, for 33 consecutive years, and 
dedicates its services to addressing 
hunger.
At A Just Harvest every task you are 
assigned helps develop a real world skill. 
For example, working at the check-in 
desk I have learned strong communication 
and interpersonal skills by speaking with 
and seating all the patrons. Additionally, 
my supervisors were some of the nicest 
and compassionate people I have met and 
always made sure I was gaining valuable 
experience through the work I was doing.
Many of the patrons we serve at A Just 
Harvest have an incredible story to share 
and just want someone to listen. Some 
of these people are victims of drug/ 
substance abuse, but the patrons are very 
grateful towards the organization.
I learned the importance of treating 
everyone with respect and kindness. It’s 
not that this is something I was unaware of 
before, but through my service I saw the 
effects of this. Kindness is contagious, as is 
a positive attitude. I also gained emotional 
intelligence - the way to read people’s 
emotions and how to interact with them 
accordingly.
This experience has solidified my belief that 
I want to do something where I can make a 
difference in the world. I have learned that 
no job is too big or small when it comes to 
service work and volunteering has allowed 
me to use my skills beyond the classroom. 
This experience has refined my strengths, 
which I can now apply to the professional 
world.
While interacting with many people 
from diverse backgrounds, I have 
witnessed the use of false stereotypes 
and the stigma attached to certain races 
and socioeconomic backgrounds.The 
overgeneralization of cultures, races and 
religions only exists in areas where people 
are not exposed to diverse cultures, and I 
have made sure I am not deprived of this. I 
wear a hijab and this outward display of my 
religious beliefs often sparks a conversation 
on Islam and Islamophobia. I was surprised 
when I was told I am the first Muslim 
person some people have interacted with, 
but proud to be their first. I am glad that 
people benefitting from A Just Harvest, can 
also walk away with a changed mindset 
in respect to the negative stereotypes 






During my service learning project at 
Erie Neighborhood House in West 
Town, I taught a basic skills computer 
literacy course to Spanish-speaking 
adults.The course was taught in 
Spanish and English to help students 
learn English and about computer 
functions simultaneously.
My main tasks included preparing 
lectures and finding online resources 
that would be beneficial to their
learning. My site supervisor and 
I helped advertise the computer 
literacy class. In addition, she helped 
find a room where I could teach.
Through my work I learned about 
the importance of flexibility when 
teaching students who have to balance 
jobs and family responsibilities. In 
the future, I hope to work with 
community organizations offering free 
resources and lectures that would 
provide students with autonomy and 
capabilities to enhance their interests 
or career aspirations. I’m currently 
in DePaul’s Think Launch coding 
boot camp where I hope to launch a 
website that operates as a free data 
portal. I’d also like to create a course 
for high school students interested in 




Gale Math and Science Academy
This is my second year as a Site 
Coordinator at the Egan Office for 
UECP at the Gale Math and Science 
Academy.The project that I am 
currently working on is helping the 
school implement specific initiatives. 
Every Wednesday, I attend a meeting 
with the principal, vice principal, social 
worker and other key members in the 
school to talk about issues that arise 
and how to address them.
One of my main tasks is to ensure 
that the tutors are going into the 
classrooms equipped with the 
knowledge they need to be successful. 
However, understanding the school’s 
culture and needs in addition to, the 
culture and needs of the parents 
and community, is also an important 
component of my responsibilities.
My supervisor has helped me focus on 
the needs of the school and remember 
to be flexible. In the beginning of the 
year there was a project I wanted to
do at the school, but the school didn’t 
need that program, so I learned to 
take a step back and re-evaluate the 
school’s needs and work towards that 
instead.
Working as the Site Coordinate for 
a CPS school has exposed me to 
challenges that students and teachers 
are facing, but also the determination 
that they have.This experience has 
helped to reinforce my commitment 
to help others and I look forward to 
continuing to do so in the future.
The legacy I wish to leave at Gale 
is one of inclusivity. I hope that my 
presence at the school has helped 
at least one student feel more 
welcomed at school. After two years, 
I’ve developed relationships with the 
students, teachers, administration 
and the tutors from DePaul at Gale. 




San Miguel Middle School
I work as a Catholic School Internships 
Site Coordinator with the Egan Office 
for Urban Education and Community 
Partnerships. All the schools we work 
in serve low-income communities, and 
Site Coordinators work with elementary 
and middle schools throughout Chicago 
to build community partnerships and 
strengthen school programs. I’m based at 
San Miguel Middle School in Back of the 
Yards.
Since starting in September, I’ve helped 
place two DePaul nursing students at San 
Miguel, where they teach health and social- 
emotional wellness workshops to students 
and parents. Next year, San Miguel is 
opening a community center for families 
from the neighborhood, so I’m working 
with them to help develop arts, music, and 
educational programming for students, 
families and community members.
They’re even thinking about having parents 
teach workshops.This project is especially 
exciting because it represents an effort 
to strengthen and empower the whole 
community. Stronger communities mean 
stronger support networks, which mean 
more resilient, more successful students. 
I’m proud to be part of working toward 
that goal.
When I began working with San Miguel, I 
was struck by their attitude of warmth and 
openness. Classes are small and there are 
always at least three adults in the room, so 
students get a lot of support. But maybe 
more than that, there’s a culture of pa­
tience and understanding that really helps 
students thrive.They use a restorative 
justice approach to discipline, so instead 
of punishing students, they help them 
work through challenges and find ways to 
deal better with the problem next time. 
Middle school can be a challenging time, 
but teachers at San Miguel never lose sight 
of the fact that students need patience, un­
derstanding, and time to relax as much as 
they need instruction in math and reading.
Working with San Miguel has helped shape 
my vision of what a school can and should 
be for its students and its neighborhood. 
I’m working toward a Master’s degree in 
school counseling, and I am inspired by San 
Miguel’s commitment to bringing teachers, 
students, and families together. I hope to 






CSS 320 offers a critical analysis of the 
concept of community food systems as it has 
been employed as an alternative to the global 
agro-food system. Emphasis is placed on (I) 
local, community-based food projects within 
urban contexts in North America; (2) whether 
or not these projects constitute more 
environmentally, socially, and economically 
sustainable approaches to provisioning 
households, neighborhoods, towns and cities; 
and (3) the degree to which such projects 
enhance the control over, accessibility to, and 
healthiness of food.
Students develop basic ethnographic research 
skills (e.g., participant observation, informal 
interviews) through examining Chicago-based 
community food projects.They also work 
towards an understanding of the variety of 
community-based approaches to addressing 
challenges to urban food access and security. 
Finally, the students develop a cultural and
historical understanding of the role of 
grassroots food justice movements in 
responding to inequalities in the global food 
system.
Each student completes an ethnographic case 
study of the community food projects at their 
service learning site that emphasizes ways 
that future students can assist in building the 
capacity of the community food project.The 
final case studies are edited and submitted to 
the partnering organizations.
CSS 320 student:
“Before this course I had never realized 
that the act of growing and eating your own 
food would be so rewarding that entire 
neighborhoods would see an improvement 
in their personal happiness, community 
resilience, forming connections, empowering 
youth, seeing local economies grow, while 
also transforming the way entire groups of 
people interact with the planet and are able 
to connect with the land. I particularly enjoyed 
our visit to the Gary Comer Youth Center 
and felt they really epitomized every facet of 
community food systems, from engaging the 
community (children to the elderly), providing 
healthy food to the community, integrating 
education on nutrition and ecology, and 
hosting constructive programs for community 
members to meet the source of their food 
and be brought together with their neighbors. 
More than anything else, however, I think the 
connection between race and food security 
was the most fascination and thought- 
provoking topic of this course. I had always 
made the connection with economic status 
and food deserts, however hadn’t deeply 
thought about the historic and social aspects 
of race and food security.”
ENC 376: CREATIVE WRITING AND 
SOCIAL ENGAGEMENT
David Welch
My course is attached to the yearly One 
Book, One Chicago selection from the 
Chicago Public Library. Broadly, it’s titled 
either Literature and Social Engagement or 
Creative Writing and Social Engagement.
In Fall 2016, the sub-topic for Creative 
Writing and Social Engagement was “Food 
Writing” and the course was offered in 
coordination of the OBOC selection, 
Animal,Vegetable, Miracle, by Barbara 
Kingsolver.The objectives are three-fold
(a) to explore the academic and artistic 
achievement of the OBOC selection;
(b) to have the students write texts in 
conversation with the current OBOC 
theme; and (c) to have students engage 
in service inspired by that theme.This 
year, students volunteered with several 
organizations including 826CHI and Purple 
Asparagus, and they each completed a 
portfolio of fiction, nonfiction and poetry 
using food as the central themes/images.
The three core competencies the 
students attain during the course are; 
engage and experiment with previously 
unfamiliar literary forms, connect their 
academic work to work completed in 
the community, and explore, through 
workshop and seminar discussions, 
multiple views of the course theme.
The overarching class goal is for the 
impact to be mutually beneficial: that 
the students earn experience they 
wouldn’t have otherwise, opening them 
up to volunteerism and, perhaps, even 
an opportunity for career interests 
while serving the community partner 
by supporting projects that wouldn’t 




My internship was a tutoring position at 
Cook County Jail in the Safer Foundation’s 
PACE Program. Each day I went in and 
taught or tutored middle school and high 
school math, in hopes that the men I was 
tutoring can go on to get their GEDs.
The entire staff at PACE is phenomenal, 
but Tracey McDowell, my supervisor, 
was very helpful during my time there. 
Tracey checked in on my periodically and 
was always there to discuss questions or 
concerns with me.
All of the men I worked with are 
individuals with unique life stories, 
personalities and passions. If you are going 
into a context like jail, with no previous 
experience of what that is like, I believe 
you have to go in with a very open mind. 
Every day I went I learned something new 
about how that jail functions and what it 
does to every person in there.
There is something incredible about really 
connecting with people, and knowing 
their stories, that drove me to want to 
fight against such injustice. I wanted to
dedicate my life to prisoner’s rights and 
criminal justice reform before walking 
into Cook County, but the friendships 
and connections I made there further 
confirmed this for me.
Beyond being an educational support for 
the men I tutored, I would like to believe 
that the friendships we made matter. So 
many of them believe that most people on 
the outside don’t care about them or even 
want them to suffer. If I can be even one 
person, that they know isn’t judging them 







During my experience in Merida, Mexico 
at Manos Unidas I learned about children’s 
participation and how children can be 
empowered to build upon the assets in 
their community. My partner and I worked 
diligently to create sessions that reflected 
the abilities and talents of the children 
we were working with. I learned that 
the mothers in the community were an 
excellent resource to utilize in our space, 
as they provided endless wisdom and 
kindness that made our space a nurturing, 
creative and educational environment. I 
also learned how to be flexible in a service 
setting, as there were many times when 
we had to think on our feet and throw out 
what we had originally planned.
My main responsibility was facilitating 
sessions on cultural awareness and 
community development for children, 
adapting those sessions to the wants 
of the children and their families and 
identifying assets in the community.
My supervisor, Graciela, provided a weekly 
reflection space where we could gain 
insight into the work we were doing and 
how to do it better. She was present with 
us both in this space and in the community, 
providing support and advice.
I did not expect to have so much creative 
control over our project. Since there were 
session guides, I had previously thought 
that we were required to follow them. 
However, it was actually encouraged by 
our community partner to adapt our 
sessions to the children and that made 
a huge difference in our ability to serve 
them.
In August I will be leaving Chicago to serve 
with the Peace Corps in Mozambique as 
a Secondary Education English Teacher.
I think this experience really enhanced 
my ability to work with children in a 
participatory and empowering way.
I think the impact of our service in 
Merida will be felt in the hearts of the 
children and families we met. My hope 
is that the children were able to see the 
greatness within themselves and see their 
community the way that I saw it—as 
a beautiful place full of love, creativity, 
resilience and beauty. If we were able to 
encourage this kind of inspiration and 
commitment to personal growth, that 
would be enough of a legacy for me.
GEO 133: URBAN 
GEOGRAPHY
Euan Hague
GEO 133 - Urban Geography Experiential 
Learning has been exploring urban 
development and gentrification in Pilsen 
as a CbSL course since 2004 and is taught 
in partnership with the Pilsen Alliance 
and supported by the Steans Center. A 
research-based service course, students 
collect property-by-property data about 
real estate in Pilsen and put this in the 
context of a national debates about and 
scholarly theories of gentrification
Students learn how to collect publicly- 
available data collection and pursue a 
basic Excel quantitative data analysis, 
producing graphs and charts to illustrate 
their arguments. Students learn how 
to see a Chicago neighborhood within 
national trends of urban redevelopment 
and gentrification, integrating real world 
experience with critical thinking and 
scholarly analysis.
Students become aware of the 
complexities regarding debates about 
gentrification, historic preservation, 
demographic trends and community 
development.
The students’ work informs the 
community partner in multiple ways.
For example, in April 2017, a student 
in the course found that a building in 
Pilsen just sold for $5 million, and that 
vacant lots had sold for $200,000 each. 
That data was relayed to the community 
organization who then began to reach 
out to the developers to advocate for 
affordable housing and community benefits 
agreements as new residential property 
is being developed.The course annually 
updates the property and real estate 
trends in Pilsen, and maps made with the 
data collected by students often illustrate 
community meetings and other events of 
the Pilsen Alliance.
I recently received an email from an alum 
who is currently working in Minneapolis. I 
think it sums up the impact that a course 
like GEO 133 can have on a DePaul 
undergraduate.The alum said, “As a 
curious, intelligent, yet unfocused 19-year- 
old, the Geography courses I enrolled in 
enticed me to think about our world with 
afresh perspective... GEO 133 Urban 
Geography, a course focused on research 
and field work in the neighborhood of 
Pilsen, provided processes and techniques 
I’ve used throughout my career.Ten years 
and many experiences later, I vividly 
remember the joy I felt from this tangible 
project that was consequential to peoples’ 
lives; this was the moment I decided to 
become an urban planner.”
EVALIS ALVERIO
Erie Neighborhood House
During my first year at the Erie 
House I was scared to talk to anyone 
however, as the years went on I grew 
closer to them and now feel like we 
are one giant family. I still go visit 
my old classrooms and it feels like I 
never left. I never thought I could feel 
so at home in a work place.
As a team leader I helped five 
other college students lower the 
child-to-adult ratio in the Rainbow 
classroom, facilitated team meetings 
and gave feedback to help Corps 
members grow and learn. I also ran 
circle time and supported my team 
during sessions to ensure they’d have 
meaningful and powerful interactions
with the children. My time at Erie 
House has helped me grow and 
pushed me to make sessions more 
unique.
I was never an education major but 
have always loved children. I never 
thought I would be spending four 
years dedicated to early childhood 
education but I am glad I did. During 
my time at Erie House I have learned 
how to better manage my time 
and how to be a strong leader. I 
will cherish my time I spent with 
that wonderful community and 
their children for the rest of my 
life. I believe I have left a legacy in 
which the children and teachers will 
remember how I helped ensure that 
Jumpstart was a positive experience 
for everyone in the community.
JANE SERENSKA
Take Back the Halls
I have participated in many service learning 
experiences while at DePaul, all of which 
have strongly influenced my values of 
student-informed education and community 
building.
One of my most recent service learning 
experience was through the WGS 387:Teen 
Violence Prevention course, a requirement 
of my internship with Take Back the Halls
Take Back the Halls is a joint program 
between DePaul’s Women’s and Gender 
Studies department and Taking Back Our 
Lives, a local advocacy organization. While 
there I worked as their social media and 
projects intern where my main tasks 
included organizing and creating much of the 
work upon which these groups rely, revising 
and rewriting curriculum, creating and 
circulating a newsletter to previous interns 
and facilitators of the program, organizing 
a day-long visit to DePaul University during 
which students and interns participated in a 
campus tour, activities, and workshops and
regular community engagement through 
social media.
The Teen Violence Prevention course 
provided a space for students to discuss, 
reflect and theorize on our experiences 
working in different CPS high schools where 
we were facilitating after school discussions 
with small groups of students on issues of 
teen dating violence, domestic violence, and 
systems of power and oppression.
This year we are also participating in 
Between Friends’ Learning Collaborative 
where we meet regularly with a group 
of representatives from Chicago-based 
organizations involved with domestic and 
sexual violence prevention and intervention 
work. Through the Collaborative, I helped 
to create an evaluation-based Logic Model 
for Take Back the Halls, engaged with the 
best practices of teen dating violence 
prevention, and participated in activities and 
workshops on working with young people 
and creating community within violence 
prevention work.
Participating in Take Back the Halls has been 
personally transformative for me. I value the 
direct experience of working with young 
people, learning about feminist pedagogy 
and violence prevention, and facilitating 
discussions around emotionally difficult and 
critically challenging issues. When I was 
invited to fill my current position, this role 
was new both to Take Back the Halls and to 
me. In helping to create this position, I drew 
heavily on the expertise of those around 
me, and in doing so found myself an active 
member of a community of people working 




Ministries & Inside 
Out Program
Since Autum quarter 2015,1 have been involved with 
the DePaul Inside Out Prison Exchange Program and 
the program’s community partners, Cook County Jail 
and Stateville Correctional Center. I’ve been fortunate 
to work closely with both partners as a teaching 
assistant for the professors who taught Inside Out 
courses. My experiences working on the inside of the 
facilities led to an internship at St. Leonard’s Ministries, 
an organization that works with individuals who are 
re-entering society.
In Stateville and Cook County, I help to facilitate a 
sense of community in higher education classroom 
environments and Restorative Justice projects. At 
St. Leonard’s, I assist in the operation of Sister Jean 
Hughes Adult High School teaching social studies. Both 
of these experiences, I have resulted in meaningful 
interpersonal relationships on the inside and outside.
Working on the inside and outside of correctional 
facilties has changed how I interact with people on a 
daily basis and how I think about societal issues and 
issues that directly affect me. My worldview embraces 
Restorative Justice and now I hope to bring that 
practice into more communities within correctional 
facilities and in the free world.These services projects 
are more than just an educational requirement but 
are a way of life for me. My career goals are now to 
work with justice-involved people and their families to 
create better communities for the next generations.
VALERIE JOHNSON
Chair, Dept. of Political Science
I joined the university in 2003 and am 
an associate professor and the chair 
of the Department of Political Science. 
My areas of focus include African 
American politics, urban politics and 
the politics of urban education.
Political science makes students world 
ready in a number of ways, both 
inside and outside the classroom. In 
the classroom, I try to problematize 
some of their cherished concepts, 
such as those related to democracy 
and equality. Difficult dialogues in the 
classroom enable students to challenge 
their assumptions about the world. It’s 
necessary as we teach our disciplines 
to get students to think out of the box 
and think critically about who they are, 
their place in the world and who we 
are as a society.
Outside the classroom, I create 
service learning options that provide 
students practical experiences to 
supplement the theory they study 
in the classroom. In several of my 
courses, students can volunteer in 
inner-city schools or at black political 
organizations and write reflection 
papers about their experience, what 
assumptions were challenged and if 
and how it made them think differently 
about our society. Some people look 
at education as a means to an end-to 
get a job. I value education for both 
its utility in promoting self-sufficiency 
and for its intrinsic value - to serve 
humanity. If it does not inform or 
attempt to resolve societal challenges 
and problems, what’s the point?
MEGAN HARRIS
NetWings, Corp.
My service learning project took place at 
NetWings Corp., a nonprofit organization 
committed to creating opportunities 
of exposure for youths to defy barriers 
of geography, language, culture and 
experience.The scope of NetWings’ 
work is international and so their work 
takes place around the world through 
delegations of high school and college 
students.
In my role as a NetWings Global Research 
Analyst, I was responsible for researching 
topics and resources for NetWings 
delegates to use in their 2017 case study 
“Exploring Journalism in a Digital Age.”
I also had the opportunity to travel 
internationally with NetWings to Cologne, 
Germany for the European Delegation 
Program. My role while traveling with 
NetWings included mentoring the 
delegates, taking minutes and notes during 
our research during field trips to Deutsche 
Welle, our workshop presentation at the 
World Business Dialogue Conference,
and more. Upon return from the trip, my 
role included editing the case study and 
preparing it for publishing.
My supervisors, Isabella Martinez (De- 
Paul Alumni ‘ 12) and Jacqueline Martinez 
(current DePaul Student) have been a 
great source of guidance. From helping me 
to find the most effective way to com­
municate with delegates from around the 
world to pushing me to explore a different 
part of the world, they’ve helped to better 
prepared me to communicate with global 
peers and clients.
The experiences I have had with 
NetWings have gone beyond my expecta­
tions and provided me with a perspective 
I could not obtain in the classroom. As a 
result, I have become more globally aware, 
raised the bar of my professional goals and 
have been provided with the opportuni­
ty to grow an international network of 
friends, mentors and peers.
I hope the 2017 NetWings’ case study 
can serve as a powerful vehicle to create 
awareness. Although the study will be 
written entirely by the delegates, I hope 
my guidance in the editing and research 
process, and my overall mentorship will 
help to create a quality product.
As I see the work that a DePaul alumni 
and a current DePaul student have started, 
I cannot help but feel a sense of pride in 
my DePaul roots and an appreciation for 
the Vincentian values that the University 
instills.
MASTERS ENTRY INTO 
NURSING PRACTICE
Elizabeth Florez, PhD. RN
Nursing curriculum integrated with 
community based service learning 
(CbSL) challenges students to learn 
more than hands on clinical skills 
and the disease process.Through 
active and sustained community 
engagement, students gain 
experiential learning about health 
disparities, social determinants of 
health, and community awareness 
that gives them the skills to 
be an effective and culturally 
competent nurse prepared to treat 
people of all cultures and socio­
economic backgrounds. In order to 
understand why a patient is in their 
current health state is dependent 
on several factors that include
availability and access to resources 
within the community they live in. 
Each student spends two years at 
a community based organization 
to gain an understanding the 
challenges, barriers, and assets 
of that community in order to 
develop appropriate projects/ 
programs that can address the 
needs and goals of that community. 
The integration of CbSL into the 
nursing curriculum has provided 
our nursing students with a well- 
rounded nursing education that 
links service with learning and 




REAL is a Chicago-based, youth- 
centered program designed to 
assist children and adolescents in 
developing critical thinking and 
effective communication skills 
needed for life-long learning and 
success both in and out of school. 
REAL understands the importance 
of helping young people find a voice 
and shaping a positive perception 
themselves, as well as others, as 
fully human with an innate ability 
to be viable change agents in their 
respective communities and in their 
own lives.
Collaborations with both DePaul 
University faculty and students 
have been integral to the success
of REAL in past.The program 
wholly supports future connections 
between REAL and DePaul 
University. DePaul University 
students provided mentoring and 
tutoring services for REAL. It was 
their support and consistency that 
brought about a successful program 
run in 2014-2015.
REAL is looking forward to 
working with DePaul University 
students on a consistent basis. 
These students, given their 
education majors, were incredibly 
resourceful, passionate and 
understanding of the population the 
REAL program was working with.
NICHOLAS
TASSONE
CAMP: A Fetal Alcohol 
Spectrum Disorders (FASD) 
Community
My community partner is CAMP-A Fetal 
Alcohol Spectrum Disorders (FASD) 
Community.The service location is at 
YMCA Camp Duncan in Ingleside, IL.As 
the Executive Director of the Board, I 
have numerous responsibilities. Primarily, 
overseeing the board of directors is my 
main responsibility. My oversight includes 
hiring and training camp counselors, 
communication between the organization 
and families, program outreach, camper 
application review and organization 
fundraising.
My site supervisor, Melinda Wright, helped 
start me at my nonprofit organization 
when I was a student in her class (CSS 
300). She helped me both inside and 
outside the classroom, connecting me 
with various individuals and expanding my 
network.
There were a number of things that I 
didn’t expect while working with this 
group. For example, while drafting the 
business plan, required for our 990 
application, I was unaware that FASD was 
the 2nd most diagnosed mental disability, 
behind autism, but was one of the least 
governmentally funded.This summer 
camp was the first of its kind in the 
entire United States. Until the creation 
of this camp, doctors and leading medical 
professionals said that it was impossible 
for children with FASD to accurately 
communicate their feelings and have an 
active awareness of the future. By the end 
of the week, we proved this to be wrong. 
Campers began to express their emotions 
in a way that we could help and support 
them. Furthermore, at night the campers 
would talk about their goals in life and 
what they want to do better.This was a 
shock to me and my medical team.
This experience was life changing and 
something I will continue to be a part of 
for the rest of my life. Seeing the kids at 
the beginning of the week compared to 
the end was really encouraging.Through 
our program and staff, we genuinely 
changed these kids’ lives forever.
Starting the first camp in the country that 
specializes in supporting children with 
FASD is a legacy I will hold on to forever, 
but there is plenty more to do and I the 
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